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+ [DISCUSS; oW ana\Wigy/A el
approaches; canrheNostered

+ [Learn about the Vanetes aneWe/Shoi
Implementing learming CENLEREE PIECHCES

+ Gain an understanding| off oW te
Obj@CIIVGly aSSess therleaminafcentered
status\of courses and' programs: through
rubrics,

+ Gain an understanding of at
Incremental steps educators cam ta
IMprove courses and programs
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one ofi facilitating studenit leaming Jf

creating an envirenmentioeamines

+Lea~‘rrg\er—centered SaCNING dOES L
use a'single teachingl method

+Phrase student centered Iearming s
also used, but someﬁﬁulty d0 et
like it as much
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+ The swiilit gl JWrrJ | thErnUmIPER o
Institutions: off NIghEr IEarminefusing e
NSSE support the WJ derspread
acceptance off leanml yrfbr [ErEd
teaching

'+ Regional accreditation stamndai
- focusing on learning outcomes
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Ewell, 2001
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— Bruner, 1966; Kafai & Resnick, 1996; Piaget, 19635 Vyeoitsky, 197 8:
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+ both of these outcomes I eadineFtoNgEe el
achievement
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Johnson, 1991 ; Maxwell, 1998; Slavin,1990 )
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Johnson, 1991; Maxwell, 1998; Slavin, 1990
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oW tol transiorm thelFeWRNEeCHING
10 DE morerleaminegfCENtEEEE

Y \ _

*Wha\s have youl feund’ difiicuit o

“faculty to accept or change about
learning centered approaches?



+ Can only 9en
level or grad

—When students engage: In active
learning the coursergets dumped
down

Blumberg, P., & Everett, J. (2005).
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+ Eurther education akeuiWiietNs
learning centered teae mru
— COUrses can be Ie £l chntenea
wﬁTﬁ\out sacrificing con nd rioer
v—There are many. dlfferen Wely/S it
Implement learning centered t ach]ng
+ Easier and more practical tc
incremental, transformative chan JES
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+ 'eacher cer \
centered teaching arerneireltiel/ o)
Situations, but (] (]

+Courses can be at diffierent Pelnts

along\the teacher-leaminefcentered
continua
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+ | will be giving you examples of:
series of continua formed nte ruprics
later
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+ The functions' oif content
+The role of the teacher
+ The g\esponsibilit eI leaning

+ The/processes and pUrpPoeseSs ofi
evaluation

+The balance of power

Weimer, M. (2002). Learner-centered teaching. San Francisco:
Jossey-Bass.
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+Stuc/:l nts become self-c
lifelong learners
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+ Studenits’ canr ane der asSsSESSHE!N;
own learning

+ Students become proficientatseli=
assg§sment

+ Students become 'rfTE]en'jr_ Witihaseul
‘,in’fo/r ation literacy: skillsE(erg:;

~accessing and evaluating sources,
using Information legally,)
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CC Jmorenemun CHECKSV EISCIILEN O,
Clitena ane compoRENLS)FcNENEVEISHNS
thisfexampleWitninrtgENES|IEISIIIIL/AG];
leamingr:

+ [Lifelong learminglisia ge&l ol thisfedtcationel
proegram

+ [eachers do not explicity/ moeae! t'r
studénts In the classreom,, lalb e 151

> Studenfs are not given oppoertunities toreacce
Ilfeflong Iearnlng skills

+ As students graduate, they are sur\ eyed on their
goal setting and time management skills
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1O ConSIGERMNERNSTOINICYWWANUE h he
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+ Jleachers previde thelr complete
lecture notes online: =

+ Teachers tell Student Wwhat content

WI|| pbe on the test -\v [CWIlSE
tested

+ Teachers provide all reguired ane

selective reading assignments
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Determinge the Crteren/ compoReRiranE
the level off the learming CERtErECiiEsSsS oj
the example you CeeSe toNeCHS O

Using the rUulkKc as’ a guide; diSCussWeys
that you can chianger thisrexamiplerto
make It moere learning centered

Be creative, think off alterativeways o
help students te accept resporsility/A o)
their 'learning

Complete the worksheet that IS the last
page of handout

We will discuss solutions with the larger
group



+The (esponsibill |

Y
+ The processes and p
evaluation

+The balance of power

Courses can be at different - point
each practice criterion on each I
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pase, the content faciitat jeLel
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— Build' an appreciation ier vVallue oif
content

—Bullél discipline- speC| IC Jeam]ng
7;/ methodologies

— Practice using| inguiry’ or wWays i

(D
(_
(®
(D
L/ )

('/1

S

thinking In the discipline
—Learn to solve real problems
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content
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+ Content can help students) develop
an_organizing framewori o \Way o
~learn in this discipling
+ Content Is framed so that students

see how it can be applied in the
future



+ The teacher createstanrenVvienRigEnis
that:
—Fosters /de LS IEaRING
—Accommodates; differentiearning

+Epr|C|tIy aligns objec \
‘methods and assessment

consistently
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+ Utilizes multiplerteaching 'te NRIGUES
appropriate o studentieaminefeeals

lelaip)is
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+ Designs actvities InWiichrsit
|nte[act with' the 'JSIES‘HEJ. the
teacher and each other

rArtlduI\ates and refers tor SIVIARA:
ebjectlves

~ Inspires and encourages student

ownership of learning
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+ Formative assess RIWIHIT CORS
feedback

+ Peer and self assessment

+ Multiple opportunities; te ez and
demo‘r\ttrate mastery

+ Students encouraged to justii/Athell:
“answers

. Students and teachers agree on feedback
timeframes

+ Authentic assessment Is used throughoeuit
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alternative persy V/
approepriate
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+ Use mastery or contract grading

+Assign}~nents are open ended

+ Policies, deadlines are negotiated and
adhered to

+ Students take advantage of opportunIties
to learn
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+ Accreditation teol 10 eCUMEREtIE
leanrning-centered SteltiSreiNpPREEEINS
+ Can plan develepmeniaiNenegESSIenr ol
educational pregram
+ Assessment: teol
— Self; peer or In conjunction Withr consultation
on teaching
+ Shows lhow individuals or programs
~implemented learning| centered teaching
+ Create dossier artifacts, can be used-ever
time
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+How o plan incrementaland
achle able changes teward learming
~centered teaching
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Sstions? Comments?
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