N

Weelgggl=tlo reileetiant Tl Lot
NOVWANEREN/GUNAINE I

U)
(=1

+ How did yourleaim 'oe 7

/r
r (‘.\E:a;)

WEKS in a few! minutes



/

(00U CHON LONEACHINORSOFSLUGE EIILESAVII

ealfimore

(D
(13

(_

Phyills BIUmBeErg, PhtiD:
\\’\ |

iversity of the CiENCes
. blumbe@






WY lsiitieiers tsia fallawine) irziclidonzl .

2 PIIOECHES

“lnstrictionaiNmEtOENSTOIENNECHD

and studentsrarerequineastonEald

texts

— Students need tormemenzeNanee
amounts of -"r@r]FL

recall of mformatlon

1—Th’es\e are called teacher-cent:
~— approaches

+ Faculty members think these
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methods are fine
— But are they really acceptable?



N
WHENSAWIGRENVIHINEEIEIAINVENS
OINIEACHINGZ

TNk PANF=SHERE



+ Students; fallftorecomeErengaueEd

WiIth the material

+ NMemorize .’r/erJaJs PliiteRNWIEIe LI

meanlng Or Understar

+ Do not remember
learned earlier

+Cannot apply. concep&s,t Selve
problems

+\With technology people have huge
amounts of information available:
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+~ Vany, aisciplines anercontenic

Perception that ContEnt CoVEAgENS
VEry Impertant

+ Courses, content are prerequisites

EN..
for more advanced courses

'y i
+\Pr/essdres for professionail-progiain
~accreditation lead! to traditieonail

teaching methods
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1t IS anl appreachrto Eeac,h]ng Uil
focuses; onl student ezl
— rather than enWwhat thesteacheNSraoig
+ Changes the foc /?Jrrj Winat the
teac@er does to student learmin g

+|_earning centered teac NGJIS 17
~‘One specific teaching method

~ Many different instructional

can use a learning centered appre
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£ Know, they neecarton
learn

+ Have selii awalr recs Y
abilities and the 0] 1]

+ Are responsible anc are [ reoared 10)
pecome Informed cCitizeEns

+ Can /r%‘rleve & evaluate infermation

+ Use knowledge to solve problems

+ Can communicate thelr knowledge inrreEal

settings

Blumberg (2004) Beginning journey toward a culttire of leaming
centered teaching. J of Student Centered Learning. 2(1), 68~

80.
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— Increased student eEngaoemeEntWitiasue
content

_ Increased| student e
term retention

~Educators are under in

pressure to use Iearnlng centered
teaching
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SUPPOINEIAVIVAEC HCALOISHIEEEN:
n Olerr EREaINC CENEEERECCIING

Comes rom NUmEReUS SOUKCESS
+ [ earning theories

+ Research enstudentieaminegrape
student engagement
*Accredltatlon reguirements; fior

professmnal programs anarcoliege
- accreditation agencies
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Classic Learnine heor]es LYo
| IECICHING

anwIedge
— Piaget, J. (1963). Origins of intelligencei
children. NY: Norton.
= Bruner, J. (1966). Toward a the
instruction. Cambridge, MA: Harvard
University Press.

— Vygotsky, L. S. (1978). Mind In’ seciety/:
development of higher mental precess.
Cambridge, MA: Harvard University Press.



£ \With learming ceEnterEd appPREECIIESE

— Students have Inereased motvatieniol
learning

— Greater satisfaction wWith school

+ These outcomes leadf torgreater
achievement

Johnson, W. D. (1991). Student-student INteraction: Tne
~_ neglected variable in education. EducationaliResearchy
~ 10(1), 5-10.

Maxwell W. E. (1998). Supplemental Instructionearming
communities and students studying together.
Community College Review (Fall)

I—

Slavin, R. E. (1990). Cooperative learning theory, researcn
and practice. Needham Heights, MA: Allyn and Bacen.



Programs,
leads to better:

— retention rates
— prepared graduates

\\

Matllﬁ (éOOZ) Cognitive psycholegy: and college=ievel
~_ pedagogy. In Halpern, & Hakel (Eds.); Applying the
science of learning to umvers;:t ieachingeand heyend:

Jossey-Bass.

Sternberg & Grigorenko (2002). The thep,r off successiul
intelligence as a basis for instruction and assessment iR
higher education. In Halpern & Hakel. Applying the
science of learning
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IocUSIng oM EARINEROUILEOINES
+ AcCcredaitation ageNCIESFEXPECHIRSHLUNIONS
L@ assess rudemr IEQMINGFCULCOIMES
pllnie)
OFLNE

Lfnllnle)
Is congruent With Iearnlng
teachmg

http://www.msche.ora/publications/characteristics,

Middle States Commission on/ Higher Education. (2003) Stu ent
Learning Assessment


http://www.msche.org/publications/characteristics

QJtiigopge Iplelleziiofs iplelt Splatile] ggeis
VitArleaiming Cen'tered apprgaches

Pa

# Students takerresponsipiity/MeIRuIENFoNig
learning

+ ASsessment: IS pait: o'f e IEarnINGMIIECESS

]

+ Critical thinking, Integration; Valtes;
knowledge alie asSes

+* Stude’hts are active Users of knowledee o
solve 6roblems develop furtherleaming
vm the discipline

+ Students become self-directed, lifelong
learners

Blumberg (2004) J of Student Centered Learnlng
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+ Further education aibeUiiiaiNs
learning| centered teacihin
— Courses can e learmin

Without sacrificing content

— There are many different ways
|mpl\ement learning) centeredit Lch]ng
~Easier and more practice lake
changes IN one area at a tlm 0)f
make small changes
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DIViCEsene CoREUE; v\umsf Of
"‘Jplem@n"r]ru EENEECENIENEE
IEGCHINGFAISE

~ A way te Ul derstand Rl you Cell
make changes I M

+Plan to learn about or I

In 1 area at a time
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tNA NEELMO CHENUENOrECHIEVENEAININURCENIEIET
IEECHING

+ The functions' oif content
+ The role of the Instructox
+The;§\esponsibilit eI leaning

+ The/processes and pPUPOSES Ofi
assessment

+ The balance of power

Weimer, M. (2002). Learner-centered teaching. San; Francisco:
Jossey-Bass.
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(eacher directedrapprocCiESY:

| interehange phrases leaming:
Centereh and Iearner- apteread
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lenlinle)

centered approac

+ | |der‘r§|f|ed 4-7 CO
prad e area

—Both are on handog;g

— Blumberg, P. (2008) A Guide to Learner-Centered
Teaching. Jossey-Bass
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~1n OCJFJJH Lo bUNainEFa T kpeWIECEE
base, the content facilitates stides

1(0)s

— Build anr appreciation ior Vvalte el
content

_ Build discipline-specific learming
metﬁodologles

)—Practlce using| INguiry: e wWays: of
thinking in the discipline

—Learn to solve real probler
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+ Studenits gru d0E! N MESEOITE

make It thellr ewn, StldentsSHmnake
meaning out off the content

+ Content canl help studentsydevelopran
organizing| framewek G IR Lo learnin
this d"ﬁ\c;lplme

* Co//ntent IS framed so that StUdENTs Ssee
“how it can be applied In thehuttre
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The role of the Instructor
(Con'tmued)

~ EXxplicitly align: S) cing
methoeds and SSIMENL COol f'f'terJ'tJy

+ Utilizes multlp 2 teachil HES
appropriate for st l Al gQaJs

- Des1ng activities in »'J] LS
Interact with the material, the teachierand

each other
+ Articulates and refers to SMART ob Jer [V/ES

+ Motives students to learn intansically



N
ASellyA eI ESIRING

S Shiakee petWeerRNE

furt\\her learnine
A

+Stuc/:l nts become self=directed
lifelong learners
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using information legally)



+ Integrated
+ Uses For

+ Peer and self as

+ Multiple opportunl
demoiQstrate master

+ Students encouraged te Justii/  taell:
answers

+ Students and teachers agree ol
timeframes

+ Authentic assessment is used throughou




|
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£ Students ane encolic@Ed orexslone
additiona Al

+ Students are encourageditor eExpress
alternative persp ESIWIHENEVE

appropriate
* Use:mastery or contract grading
+ASS|gn ents are open ended

* PoI|C|e deadlines are negoetiated and
adhered to

+ Students take advantage of opportuniti

to learn



+ Small groujer acuVity  teordISCUSS aSIWERSHO
guestions: (enandou E) QA AIOYY 1Ee) (Ea)]a)L
about this practice
— Each practice has c"f'feren';r_ JUESHIONS
—Refer back to tables on 15 |
AL
defimnitions |
* Dlscﬂs§ ideas abouit ideal Wordiway/sie
7|mplement

+ Can choose to keeps current status, i yeulr
teaching to yourself
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